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Abstract 
This pilot study explores how adolescents, who have been trained in peer 
mediation, use their skills within a school-based peer mediation program, and how these 
same adolescents transfer their peer mediation skills to other areas of their lives. It also 
explores how adolescents trained as peer mediators think this training has affected them.· 
Three adolescent peer mediators discussed their experiences with their mediation 
skills in a focus group setting. They reported using their mediation skills in their family, 
work, and social lives as well as in the school-based peer mediation program. 
All of the participants indicated that they thought they were better communicators and felt 
more confident in their abilities to resolve conflict as a result of their peer mediation 
training. Recommendations for school-based peer mediation programs provide useful 
information for practitioners who might wish to institute a similar program. 
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INTRODUCTION 
In 1997, four female students, from grades 11 and 12, enrolled in a course for 
secondary school credit to be trained to mediate peer conflict using an adaptation of an 
interest-based mediation model developed by Burdine (1990) at the Justice Institute of 
British Columbia. While it was hoped that the four peer mediators would help to reduce 
the number of physical fights in the school, the main objective of the course was to help 
the students develop a set of communication skills that would give them the confidence 
and ability to resolve conflict and overcome obstacles in order to achieve their person& 
goals. 
The course was conducted in a secondary school in north/central British Columbia 
which serves both urban and rural students. These students met for four hours a week in a 
classroom setting for five months or approximately 80 hours. The skills that were 
discussed and role-played included pre-mediation assessment, explaining the mediation 
process, empathic listening, paraphrasing, probing for interests, asking clarifying 
questions, reframing issues in neutral terms, fractionalizing large issues and prioritizing 
items for discussion, managing the emotional climate, summarizing interests into a goal 
statement, determining criteria for a fair agreement, brainstorming and facilitating others in 
the brainstorming process, and determining a basis for an evaluation of the agreement. 
One year prior to their mediation training, the students received approximately 120 
hours of peer counselling training consisting of core training lessons developed by Carr 
and Saunders (1980) and the application of active listening skills to issues such as suicide 
prevention and teen pregnancy. 
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Once the students were about half way through their peer mediation training they 
began to organize and promote a peer mediation program in the school. They 
demonstrated their skills to students and teachers in a number of Career and Personal 
Planning classes in grades 8 through 11. Students were encouraged to request mediation 
if they became involved in a dispute and teachers were requested to refer disputing 
students. 
The student mediators were trained to assess each mediation referral and to refer 
those situations with an evident power imbalance to the vice-principal's office. 
Mediations were conducted by one student mediator per pair of disputants in one of the 
offices in the counselling area of the school. At the end of each mediation, the student 
mediator would put the participants' solution into writing and ask the participants to sign 
the agreement. 
The organization and promotion of a school-based peer mediation program 
benefited the student body in a number of ways. Those students trained in mediation were 
given an opportunity to practice their skills and enhance their self-esteem by taking a role 
of leadership and responsibility in the school. All students in the school were exposed to 
an alternative to violence when dealing with conflict. Those students who agreed to 
participate in mediation were given an opportunity to develop and practice new conflict 
resolution skills. 
The purpose of this pilot project was to identify how, when and where students 
trained in peer mediation use their peer mediation skills. The following research questions 
were addressed: 
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1. Did adolescent students, trained as peer mediators in a school-based peer mediation 
program, use their mediation skills in the school environment? 
2. How are adolescents, who have been trained as mediators in a school-based peer 
mediation program, using their mediation skills in other areas of their lives? 
3. How do adolescents trained as mediators in a school-based peer mediation program 
think this training has affected them? 
A focus group is the method that was used to gather this information. 
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LITERATURE REVIEW 
Adolescent Development 
Adolescence is the transitional period between childhood and adulthood that 
generally occurs between 10 and 22 years of age. These years are characterized by 
increased independence in decision making and increased time away from home and with 
peers (Balk, 1995). These characteristics facilitate the individual's transition from the 
security of the family and elementary school classroom to the more impersonal secondary 
school system and eventually towards the work world and financial independence. 
The cognitive changes that occur during adolescence include "moral reasoning, 
social relations, self identity, career and occupational interest, coping skills, and 
intelligence" (Balk, 1995, p. 89}. Exposing an adolescent to peer mediation training may 
contribute to his/h~r cognitive development in these areas. 
A 
· Piagetian theory (Campbell, 1976) maintains that cognitive development proceeds 
in stages. According to this theory, an adolescent's intelligence develops from the 
concrete operations stage to the formal operations stage during adolescence. Being in the 
formal operations stage enables the individual to understand abstract concepts without 
visible representation and to use systematic thinking to plan events. The ability to 
consider competing points of view and to keep these points in mind while examining an 
issue is also developed during this stage of cognitive development. Piaget' s theory would 
suggest that adolescence is an appropriate time to introduce peer mediation training to 
students. 
Psychological well-being is closely linked with the quality of social relationships 
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young people are able to establish with family members and peers. Problems in 
establishing and maintaining good relationships with parents and friends are among the 
most common difficulties adolescents experience (King, Wold, Tudor-Smith, & Harel, 
1996). Young people who believe they are not accepted by their peers may be lonely and 
become depressed, especially if they suffer extreme forn:tS of exclusion such as bullying 
and avoidance (Kafka & London, 1991; Ramsey, 1994). Many studies have found lonely 
youth to be highly susceptible to participating in health-risk behaviours compared with 
youth who are not lonely (Mijuskovic, 1986; Page, 1990). These adolescents are more 
likely to use marijuana, smoke cigarettes, be physically inactive and have eating disorders 
(Page, 1990). 
A World Health Organization (WHO) cross-national survey ofhealth behaviours in 
school-aged children found a correlation between perceived helplessness and social 
isolation (King et al., 1996). Perceived helplessness is characterized by a sense of feeling 
wlnerable and powerless to influence and form the direction of one's life. Such feelings 
negatively affect self-image and social interactions. 
The same WHO survey found that effective communication with peers is one of 
the main factors contributing to a sense of confidence in adolescents. The findings of this 
survey also showed that confident children are more likely to have a positive attitude 
toward home and school, a good relationship with parents, and are less likely to manifest 
problems associated with depression, nervousness and irritability (King et al., 1996). 
These findings reinforce those from other studies that show an association between good 
communication skills and a sense ofbelonging (Hartup, 1993). 
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Overall, the findings of the WHO's fourth Health Behaviour in School-Aged 
Children Study (King et al., 1996) support the development and delivery of peer mediation 
training in schools. They suggest that health-risk behaviours are connected to the need for 
social integration among youth and to the development of self-esteem and self-efficacy. 
Positive relationships at home, school, and with peers were associated with the 
development of a good sense of well-being and self-esteem in young people. The policy 
implications of these findings are quite clear: education programs designed to discourage 
such health-risk behaviours as smoking among young people are likely to be ineffective. 
Programs that prevent alienation and disaffection among youth are more likely to 
contribute to a reduction in health-risk behaviour (King et al., 1996, p. 177). This would 
include programs designed to make school more accepting and supportive, to encourage 
parents to communicate more effectively with their children, and to facilitate the social 
development of youth. School-based peer mediation programs attempt to meet these 
objectives. 
Peer Mediation 
In the last 15 years peer mediation programs have been developed and 
implemented by teachers and administrators in schools in North America in order to 
reduce interpersonal violence among students (Brown, 1995; Kinasewitz, 1996; Powell, 
Muir-McClain & Halasyamani, 1995; Tomlinson & Bender, 1997). Peer mediation 
programs train a small group of students to mediate disputes between other students .. 
Student mediators are taught to use active listening skills and to remain impartial. Often 
peers are the first to notice student conflict and are in a better position to mediate because 
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students will share information with them that they might not share with an adult for fear 
of disciplinary action. 
Some peer mediation projects stand alone (Brown, 1995), while others are part of 
a wider, curriculum-based conflict resolution program that includes school-wide 
instruction in anger management and conflict diffusion (Powell et al., 1995). 
While many American programs have been funded and implemented in order to 
reduce and prevent criminal acts of violence such as murders, knifings, and other physical 
assaults (Powell et al., 1995}, the objectives of Canadian peer mediation programs focus 
more on raising student awareness of alternatives to violence and developing the skills to 
recognize, manage, and resolve conflicts effectively and peacefully before they become 
significant (Brown, 1995; Watchorn, 1993). 
How effective have school-based peer mediation programs been in meeting their 
stated objectives? Several studies indicate that the objectives of the Canadian programs 
have been more realistic and achievable than the objectives of the American programs. 
Powell et al. (1995) examined nine school-based peer mediation programs in the 
United States that were supported by the Office of Injury Control, Missouri Department 
of Health. Six of these programs were in the St. Louis, Missouri area. Of these six 
programs, two occurred in elementary schools, two occurred in middle schools, and two 
occurred in high schools. These six schools all had sizable minority representation, 
ranging from 10% to 53% African-American students, and many students qualified for a 
free or subsidized lunch (10% to 55%). The violent crime rate in St. Louis in 1992 was 
32.9 per 1,000 population. 
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A consultant, hired under contract, trained a school counsellor at five of the 
schools, and a classroom teacher at a sixth, in mediation. These individuals then trained 
selected students, chosen by their classroom teachers, for three to six hours. 
During the training, students learned about the role and responsibilities of a 
mediator. They discussed events that frequently result in conflict, and the consequences of 
various responses. Using role-playing and mock mediation, mediators learned the skills 
needed to help disputants reach a resolution. Finally, students discussed methods for 
introducing conflict mediation to the entire school. 
Disputants were referred to mediation by teachers and other students. The 
mediation process took place in the counsellor's office. The counsellor was available for 
consultation but did not take part in the mediation. Student mediators had disputants tell 
their side of the problem and then encouraged the disputants to generate solutions. A 
mutually agreed upon solution was put into writing and signed by both disputants. Each 
mediation session lasted fifteen to thirty minutes. 
An evaluation team was sent to each of the six schools to try to evaluate the effect 
of the peer mediation programs. School officials spoke supportively about the programs. 
Comparison of one of the high schools with a nearby demographically similar school 
showed that the school with the peer mediation program had a slightly higher rate of 
suspensions (6.9% versus 5.6%) and weapons carriage (five events versus one event). One 
limitation of these evaluations is that there is very little hard data. The schools had not 
retained disciplinary records from previous years, making it impossible to detect year to 
year changes. No pre/post surveys were conducted. Perhaps if the evaluators had 
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interviewed the students who had been trained as peer mediators, more would be known 
about the effects of the peer mediation programs. 
Kinasewitz (1996) evaluated a peer mediation program in an ethnically diverse, 
small New England city high school with 2300 grade 9 to 12 students. Thirty-six grade 11 
and 12 students, who comprised the peer leadership program and reflected the ethnic 
diversity of the school, were trained in conflict resolution techniques. These students 
taught their skills to classes of grade 9 students that they met with on a weekly basis. 
Twelve of the grade 11 and 12 peer leaders received further training in mediation and 
served as peer mediators. 
Fewer mediation sessions took place than were expected. A total of66 students 
took part in 24 mediation sessions in which 21 mediation agreements were reached. Pre 
and post staff and student questionnaires indicated greater student awareness of peaceful 
alternatives for resolving conflict, and greater student and teacher awareness of resources 
in the school for conflict resolution assistance. Overall, the high school experienced a 
reduction in disciplinary referrals for aggressive and violent behaviour, but there were 
other factors, such as tightened security and stricter adherence to the discipline code, 
which played a significant part in this decline. It would have been interesting if the 
researcher had interviewed the students who had been trained as peer mediators to find 
out if and how the peer mediation training had affected them. 
Brown (1995) evaluated the second and third years of conflict resolution programs 
established in several Toronto elementary and high schools in the 1991-92 school year. 
The programs emphasized peer mediation. Students in conflict met with pairs of students 
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trained in mediation skills. The mediators attempted to open communication so the 
disputants could share their perceptions of the conflict and come to a negotiated 
resolution. The program was assessed through questionnaires in its second year and focus 
groups and interviews in its third year. Questionnaire results suggested that students 
trained in peer mediation thought they had gained substantial benefits, the programs were 
interesting and practical, and the skills were useful outside their application to resolving 
school-based disputes. Over three quarters of students and teachers agreed that it is 
important to teach conflict mediation skills to students. In the focus groups conducted in 
1994, staff and students trained in peer mediation reported greater awareness and control 
contributing to calmer, better communication. Many students reported that they used the 
skills in their personal lives even though many had performed few or no mediations. 
Negligible use of peer mediation skills in actual school situations emerged as an issue from 
the focus group interviews. In a separate focus group setting, peer mediation trainers 
expressed concern that lack of referrals and mediations would lead to a loss of student 
mediator interest in conflict resolution and to a loss of skills. 
Does the value of school-"based peer mediation programs extend beyond the 
confines of the schools that promote them? Is peer mediation training a waste of time if 
those trained don't or rarely use their skills in the school-based program? Gentry and 
Benenson (1992) designed and conducted a study to determine the degree to which, and 
the manner in which, school-age participants, in an elementary school-based peer 
mediation program, transferred their mediation skills from school to their home setting for 
use during sibling conflicts. 
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The sample for this study consisted of twenty-seven students enrolled in grades 
four, five, and six in an elementary school in central Dlinois. Fourteen of the twenty-seven 
student mediators had both parents voluntarily participate in the study. The classroom 
teachers of the student mediators and a teacher's aide, who served as an advisor to the 
students, were informal participants. 
The study was implemented in three phases: teacher sensitization, student training, 
and student practice at conflict management. In the teacher sensitization phase, all of the 
teachers in the school were exposed to a two-hour seminar about the theory and 
application of conflict management in schools. They were asked to incorporate conflict 
awareness exercises into their curriculum over a four-week period. 
Once the awareness exercises were complete, the proposed peer mediation 
program was explained to all of the fourth-, fifth-, and sixth-grade students. Students 
nominated their classmates to be mediators, and their teachers made the final selection, 
paying attention to gender balance and racial representation. After obtaining parent 
permission to participate in the program, each student mediator and his or her parent(s) 
were interviewed separately for approximately twenty minutes. In addition to 
demographic data, a series of questions addressing perceptions of (1) frequency, intensity, 
and duration of sibling conflicts; (2) level and type of parent intervention during sibling 
conflicts; and (3) degree of positive conflict resolution skills (productive talk, active 
listening, affirmation, and cooperation) used by the children during conflicts with siblings. 
This phase also included six hours of mediation training with opportunities to 
practice mediation skills such as specifying the rules of mediation, helping disputants 
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identify the problem, probing for underlying tensions, and framing a durable solution. 
The final phase consisted of a 10 week period during which the students practiced 
mediating their peers' conflicts. When disputes arose on the playground, an assigned pair 
of mediators would provide the first line of intervention. Each child had an opportunity to 
serve as a mediator at least once every two weeks. The student mediators met with an 
advisor on a regular basis to discuss any difficulties they had experienced and to reinforce 
their previous training. 
At the end of this time period, a second round of interviews was conducted. A 
series of questions similar to those posed 10 weeks earlier guided the interviews with the 
students and their parents. New questions aimed at soliciting information about perceived 
benefits and problems of the peer mediation program were incorporated at this time. 
A majority of the parents reported that their children had experienced improved 
self-confidence and self-esteem and greater awareness of the need to acknowledge feeling 
during sibling conflicts, as a result of participation in the peer mediation program at 
school. These findings indicate that the skills that can be acquired through school-based 
peer mediation training may be useful to students in situations outside of the school-based 
program. 
Gentry and Benenson (1992) acknowledge that certain phenomena could have 
influenced the outcome of this study. The participants were not randomly selected; they 
were chosen by their peers and teachers because of their previously demonstrated maturity 
and perceived fairness. Data collection was dependent on participant self-reporting. 
Attention given to the participants could have prompted them to experience a "halo" 
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effect. 
Despite these limitations, the findings of this study suggest student mediators and 
their families can benefit from the children's participation in school-based peer mediation 
programs. After conflict management training and practice, student mediators involved in 
this study perceived a significant decline in the frequency and intensity of conflicts with 
siblings. Their parents perceived a similar decline in the frequency of such conflicts, and, 
over time, additionally perceived a significant improvement in their child's use of 
productive communication during conflicts and a significant decline in their own actions to 
intervene. 
To summarize, when conflict management skills are learned and practiced at 
school by student mediators, these students appear to transfer their mediation skills to the 
home setting for use during conflicts with family members. It would be interesting to 
know whether students who have been trained as peer mediators in a school setting also 
transfer their mediation skills to work and social settings. 
More peer mediation research is needed. Powell et al. (1995) emphasized the need 
for more evaluation of existing and future conflict resolution and peer mediation 
programs. One way to evaluate an educational program is to investigate whether it helps 
students to develop transferable skills, skills that can be useful in several areas of their 
lives. One method of learning about people's life experience is focus group research. 
Focus Group Research 
Focus group inquiry is "a particularly appropriate procedure to use when the goal 
is to explain how people regard an experience, idea, or event" (Krueger, 1994, p.S). It is 
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a respectful and compassionate, qualitative method which extracts data in a friendly, open 
manner (Morgan & Krueger, 1993). It is a unique method of research that takes place in a 
realistic setting where participants, using their own language, interact and influence one 
another (Krueger, 1994). This normal setting capitalizes on familiar group processes 
allowing for the exploration of unexpected group issues. Listening to the experiences of 
others in a focus group may stimulate focus group members to remember their own 
experiences in greater detail and encourage them to share and reflect upon those 
experiences even though each person's experience may be different. In a homogeneous 
focus group, participants' experiences may be quite similar, and the group may be able to 
define a common experience. 
The face validity of focus group data is high. Both the method and the results are 
easy to comprehend. It is a low cost method that provides quick access to information 
and identification of themes (Krueger, 1994). 
Focus group data collection is based on the "opinions, attitudes and perceptions" 
of the participants (Krueger, 1994, p. 19). Open-ended questions are carefully worded 
and sequenced to maximize meaningful information about the topic (Krueger, 1994). 
Paying attention to feelings, attitudes, perceptions, and the manner of thinking of focus 
group participants can provide valuable insights to decision-makers for planning, 
designing, developing, and evaluating programs. To be accountable, decision-makers 
must be aware of participant insights and needs (Krueger, 1994). 
Focus group methodology is particularly appropriate when working with 
adolescents. Discussion, as takes place in focus groups, is a familiar resource often used 
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by adolescents to reflect on their personal experiences (Alberts, Hecht & Miller-
Rassulo,1992). Using focus group methodology with adolescents allows us to enter their 
reality and to see the world from their point of view. Therefore, this study will use focus 
group methodology to examine the subjective perceptions of adolescents who were 
trained to be peer mediators while in secondary school. 
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METHOD 
Participants 
A focus group, consisting of three of the four female students previously trained 
in peer mediation, was convened to discuss their experiences with their peer mediation 
skills. This discussion took place in the secondary school in which the training took place, 
approximately 21 months after the completion of the peer mediation training. At the time 
of the focus group discussion, all of the participants had graduated from secondary school. 
Two of the participants were college students and all three were working part-time. The 
fourth student who had been trained was working full-time and got called into to work 
shortly before the focus convened. 
Procedure 
The focus group was conducted in an empty classroom in the school during 
normal school hours. Chairs were set up around a table and participants were able to 
select their seats. A one page list of mediation skills was at each participant's place at the 
table when they came in. An audio-tape recorder was set up in the middle of the table. 
Casual conversation was initiated and encouraged, refreshments were served, and every 
effort to create a relaxed, comfortable atmosphere was made. The participants were 
informed that the purpose of the discussion group was to explore how they have used 
their peer mediation skills. It was stressed that all experiences would be valued, and there 
were no right or wrong answers. 
The peer counselling/peer mediation teacher, who was also the researcher, 
composed the focus group questions and facilitated the focus group. A co-facilitator, one 
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of the ~hool counsellors, observed the group to ensure that the facilitator didn't lead or 
unduly influence the discussion. The facilitator explained what a focus group is and that 
the particular purpose of this group was to determine whether and how the focus group 
participants were using their peer mediation skills. The facilitator stated her aims of 
furthering research on peer mediation, and promoting and improving her particular school-
based peer mediation program. Participants were advised that their participation was 
strictly voluntary and that they could withdraw from the group at any time. They were 
advised that as subjects they would remain anonymous and, although some responses 
might be quoted in the text of the research, they would not be attributed to any one 
subject. The participants were told that audio-taped data would be kept in a locked filing 
cabinet in the office of the researcher and would be erased at the conclusion of the study. 
After this introduction, the facilitator directed the participant's attention to a list of 
mediation skills. She explained that these were the skills that would be referred to during 
the focus group session. The facilitator read the list of skills out loud, and offered 
clarification and an example for each skill. Questions were invited. 
The three participants were then asked to describe how and in what situations they 
had used their peer mediation skills through a set of five open-ended questions. The first 
question was, "How have you used your peer mediation skills at school?", clarified by the 
prompt, " When we were running the school program, how did you use them?". This 
question was followed by, "How have you used your peer mediation skills in your social 
life?, How have you used your peer mediation skills with family members?", and "How 
have you used your peer mediation skills at work?". A final question, "Overall, how has 
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your peer mediation training affected you?", concluded the interview. Each participant 
was invited to speak to each question, and there was discussion on each question until a 
natural silence occurred and no other responses were elicited with the probe, "Does 
anyone have anything further to say about this question?" 
The discussion was facilitated in a sensitive manner in order to maximize 
participation. Both positive and negative comments were encouraged, and a safe, non-
judgmental atmosphere was maintained. The co-facilitator took field notes on key ideas 
and key quotes, the facilitator's nonverbal cues, and anything else that might clarify the 
discussion. 
At the end of the discussion, the facilitator invited the co-facilitator to summarize 
the key points from his notes for the group. The facilitator then gave a summary for each 
question from memory. The participants were encouraged to add, delete, and comment 
on the points in the oral summaries. 
At the end of the focus group session the audio-tape recorder was turned off and 
the session was debriefed. Participants were reassured that accounts of their experiences 
were valued. A broader discussion of what could be done to improve peer mediation 
training and the program ensued at this time. The participants were thanked for their ideas 
and opinions and given the opportunity to share how they felt taking part in a focus group. 
The co-facilitator was given an opportunity to present his impressions of the process. 
Data Analysis 
Focus group data included audio-tapes of the session as well as field notes 
collected during the focus group session and in the facilitator/co-facilitator debriefing. 
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The researcher transcribed the audio-taped raw data from the focus group discussion 
using a word processing program. All of the data was appraised using Krueger's (1994) 
five factors of content analysis including: (a) the words, (b) the context, (c) the internal 
consistency in the group, and (d) the frequency, intensity, and (e) specificity of the 
comments in order to identify patterns and trends in the adolescents' experiences. 
A narrative style was used to interpret the results of the discussion. A condensed 
description of the participants' responses, with illustrative quotes, was prepared for each 
question asked during the focus group discussion. Interpretations and recommendations 
relate to questions raised in the existing literature and to future research. 
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RESULTS AND DISCUSSION 
All the adolescent peer mediators who participated in this pilot study reported that 
they used their mediation skills in the school environment, although not as much as they 
could have or wanted to. They also reported that they frequently used the individual 
mediation skills, especially listening for content and feelings, paraphrasing, and asking 
clarifying questions, in their social lives and that these skills contributed to better 
communication in their relationships. The individual mediation skills have proven useful 
to the participants in this study when communicating with siblings and parents. The skills 
were used with parents to negotiate for more independence and ·to help younger siblings 
resolve conflicts. Use of the full mediation model met with resistance from some parents. 
All of the participants have used their peer mediation skills in their part-time jobs and 
volunteer community work. The skills were also used during college practicums, job 
interviews and job training. Overall, the participants indicated that they thought they were 
better communicators and felt more confident in their abilities to resolve conflict as a 
result of their peer mediation training. 
The first question asked during the focus group discussion was, "How did you use 
your peer mediation skills in the school-based program?" All of the participants had 
mediated a conflict between two students when asked by the peer mediation trainer or an 
administrator. One ofthe participants had also organized and performed a mediation as a 
result of hearing rumours that a fight might occur. All mediation referrals involved a 
conflict between two students. Often one party believed that the other was spreading 
rumours about him or her. Sometimes the parties were in a boyfriend/girlfriend 
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relationship. Referrals for mediation were made before verbal disagreement escalated to 
fist fights and with a warning that fighting would result in suspension. 
The participants felt that they weren't accessed as mediators as much as they 
wanted or could have been. One participant said, "For the skills that we were taught, 
there was a lot more that we could have done." 
The participants observed that mediation referrals evaporated when the peer 
mediation trainer went on a leave of absence. They concluded that, because there was no 
peer mediation course in the timetable, the administrators assumed that there were no 
student mediators in the school. Here is one participant's opinion, "I think that a teacher 
and the administration should definitely know who's around that can do mediation." 
All of the participants reported using their mediation skills in their social lives, 
sometimes mediating between two friends, but mostly when communicating with friends, 
especially boyfriends. They expressed an interest in trying to work things out when 
arguing with friends, and a confidence in their ability to do so. They talked about a 
frequent, unconscious use of the individual skills, especially listening for content and 
feelings, paraphrasing, and asking clarifying questions, contributing to better 
communication in relationships. This data is similar to Brown's (1995) data which 
indicated that many peer mediators used the mediation skills in their personal lives even 
though they had performed few or no mediations in the school-based program. 
All of the participants reported using their mediation skills with members of their 
families. One student mentioned the use of paraphrasing, dividing up large issues and 
probing for interests when negotiating for more independence with her mother. Here is 
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how she described her experience. 
There's also all these little things underneath and I try to pull those out because if I 
don't, she won't talk about them and they're just put back in the closet. Even 
when I was going to move out, just, you know, she was mad at me all of a sudden 
for wanting to move out but there were a lot of little things in there, how are you 
going to do it, oh I'm going to miss you, and we talked about some of that. 
The same student also reported using her mediation skills to help a younger sibling 
resolve conflicts. "I get them to sit down and throw out some ideas and agree on one." 
This not only contributes to the development of good parenting skills in the adolescent, 
but also provides good role modeling for the younger sibling. In this particular case, the 
adolescent reported proudly that her younger sister was now interested in peer mediation 
and had been asked by her teacher to be a mediator in an elementary school-based peer 
mediation program. Here is what she said. 
When I took it (peer mediation training), I was really interested in it, and I really 
liked it a lot, and I talked about it a lot, and now my sister's interested in it and 
now she wants to continue with it, so I thought that was pretty neat. 
Two of the participants reported that the mediation process worked better with 
siblings than it did with parents. They concluded that their siblings had more respect for 
their mediation training than their parents did. There is some evidence that the 
adolescents' skill level may have threatened the parents' sense of authority or perhaps the 
skills come across differently to parents when used in a parent/teen interaction. Here is 
how one participant described it. 
I can use them with my brother. He's my age. He understands. He'll say, "Oh 
that makes sense"., and he realizes you actually took a course in this stuff so you 
do know what you're talking about. You're not just making this stuff up off the 
top of your head and saying it was in a course. But ifl use it on my dad he goes, 
"You're not old enough to know what you're talking about." Like it becomes a 
fight to try to use paraphrasing. With my (adult) sister it's not as bad now because 
she took a course which taught a little bit about peer mediation in the course. The 
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rest of them, it's just a lost cause. 
When asked why she thought using her mediation skills was easier with her brother 
than with her father, this same participant laughed and said, "With my dad, he's just too 
old fashioned. As far as he's concerned, he's the dad, you're the daughter, so shut up and 
do what you're told." 
Another participant agreed that her dad wasn't interested in her peer mediation 
skills, but she had used reframing issues in neutral terms a few times with her mom and 
younger sister. When asked for a specific example of such an instance, she described her 
mom calling her sister a little brat. "I think, wow, you can reword it and change it a little 
and it makes my sister feel a lot better and makes mom realize what she's said. And I do it 
with my sister too, if she's talking." A participant whose parents showed no resistance to 
the skills reported that the use of paraphrasing and asking clarifying questions helped to 
deepen her level of conversation with her parents. 
The experiences of the adolescent participants in this study are similar to the 
experiences of the intermediate students in Gentry and Benenson's (1992) study. Both 
groups transferred mediation skills acquired in a school-based program to the home setting 
for use during conflicts with family members. Adolescent self-perceptions in this study 
were similar to the parent perceptions in the study involving intermediate students. Both 
groups perceived improved self-confidence and greater awareness of the feelings of others 
during a conflict after participation in the peer mediation program at school. 
In certain situations it's helped, like when I'm dealing with my friends. I don't feel 
like I'm being demeaned when I'm having a conversation because now I can give 
definite I messages and paraphrase back what I think the person· has said. 
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Here is what another participant said. 
I think it's probably increased my self-confidence because I don't think I've ever 
been put down for using any of it, like with my family or friends, so it makes me 
feel good that I can use this different way of communicating that other people 
don't really know about or use and it's still OK. I think it's been good for me. 
Here is what one participant said in regard to greater awareness of the feelings of 
others during a conflict. 
You're more understanding, whereas another time I'd almost always be mad, now 
I stop and go OK, I understand that this person's angry, and then you ask 
questions and you talk and I don't look at him as somebody I'm mad at as much as 
somebody I can talk to and work it out with. 
Future researchers may wish to include parent perceptions of changes in adolescent peer 
mediators as a result of their participation in a school-based program, and some measure 
of actual and perceived frequency and intensity of family conflict before and after peer 
mediation training. 
All of the participants in this pilot study reported using their mediation skills in 
their part-time jobs. In particular, mediation skills were used to fadlitate inter-personal 
relationships and co-operation between co-workers. One participant reported that her 
experience with managing emotions was useful when dealing with dissatisfied customers. 
Experience managing emotions was also reported useful during job interviews, as was 
paraphrasing and asking clarifying questions. Paraphrasing and clarifying were also 
reported as useful during job training. 
The two participants pursuing post secondary education in social service reported 
use of the skills during their practicums, especially paraphrasing and asking clarifying 
questions. One participant reported initiating dividing up large issues and brainstorming in 
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her college study group. Here is what she said. 
Last year some of my friends who had all the same classes as me, we had study groups and 
we'd use brainstorming to decide what we're going to do in our study groups and we'd 
use the ... like deciding what to talk about first and things like that or what's more 
important to know for the test and stuff like that. 
The other post-secondary student who participated reported using the skills, 
specifically paraphrasing, asking clarifying questions, dividing up large issues, and 
brainstorming, during meetings of a community organization for which she volunteers. 
She reported that she used her mediation skills to help facilitate understanding and prevent 
conflict in the organization. 
The final question in the focus group discussion was, "Overall, how has your peer 
mediation training affected you?" All of the participants indicated that they thought they 
were better communicators and felt more confident in their abilities to resolve conflict. 
One participant said, "It's been good for just general communication skills in 
relationships." Another said, "You feel kind of good inside knowing that you know this 
stuff and you can help." One participant reported that she thought she had become more 
understanding of others. All participants reported that they used the communication skills 
that they had acquired during the training almost unconsciously in all aspects of their lives, 
even though they were rarely involved in the full mediation process. One participant 
described it like this. "Something comes up and you just automatically go into certain 
steps like paraphrasing, listening for content and feelings, asking clarifying questions and 
all those ones and trying to manage your emotions." 
All participants felt confident that they could conduct a full mediation if the 
occasion arose. One participant said, "It was good to learn the whole process, because 
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process if you ever need to use it." 
The experiences of the participants in this study are similar to those of the staff and 
students in the Toronto study (Brown, 1995) who reported greater awareness and control 
contributing to calmer, better communication. Two participants mentioned that after the 
mediation training, they reflected more on their own behaviour during inter-personal 
communication and thought more about the best way to communicate a point. When 
specifically asked, all participants reported increased self-confidence when communicating 
with peers. One participant put it this way. "It makes me feel good that I can use this 
different way of communicating that other people don't really know about or use." 
To summarize, all of the participants in this focus group discussion appreciated 
their peer mediation training and found the skills that they acquired during the training to 
be useful in many situations in their lives. 
Overall, I think it's (the training) really a good thing to have, even if just having 
some of the skills, .like to know how to paraphrase and trying to manage your 
emotions ... and being able to recognize different feelings. It's really good to have 
for everyday life. 
Previous research (Brown, 1995) identified negligible use of peer mediation skills 
in actual school situations as an issue. Peer mediation trainers expressed concern that if 
students were not called upon to mediate in the school-based program, they would lose 
their skills and their interest in conflict resolution. The experiences of the three 
participants in this pilot study suggest that this is not the case. They all used their 
mediation skills in their social, family and work lives and generally felt that they were 
useful and important skills to have. These findings indicate that the value of 
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school-based peer mediation programs extends beyond the confines of the school. 
While it is not appropriate to determine the generalizability of school-based peer mediation 
skills to other settings from the experiences of three adolescents, this pilot study suggests 
that school-based peer mediation training can be worthwhile for adolescents. 
Limitations 
The fact that there were only three participants, all female, in this focus group is a 
limitation of this study. It should be considered a pilot study. Future studies should 
include male and female participants. It would also be interesting to interview adolescents 
who have received peer mediation training, but no peer counselling training, to help 
determine how much influence previous peer counselling training played in the experiences 
of these adolescents. 
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RECOMMENDATIONS 
Based on the experiences and suggestions of the adolescent mediators in this pilot 
study and considering the findings of previous studies, the writer offers the following 
recommendations: 
1. A peer mediation supervisor should be familiar with the students in the school 
who have been trained and are available to do peer mediations, whether or not a peer 
mediation course or program is being delivered. 
2. A peer mediation supervisor should be accessible to school staff and students, 
as well as parents. Slhe should actively encourage all parties, especially school 
administrators, to refer possible mediation situations to him/her or the peer mediators. 
3. Peer mediation must be effectively and continuously promoted to students, 
staff, and parents. All parties should be made aware that situations involving a serious 
power imbalance are not appropriate for mediation. 
4. Students, staff and parents should be given the opportunity to become familiar 
with the peer mediation model and the referral process that their school has adopted. The 
referral process should be simple and clear. Career and personal planning classes, 
professional development time, and evening workshops could be used for this purpose. 
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APPENDIX A: PARENTAL CONSENT FORM FOR FOCUS GROUP 
Dear Parents: 
I am conducting a pilot study called "Peer Mediation Training for 
Adolescents" as part of my graduate work in Counselling at the University of 
Northern British Columbia. I am interested in learning how and where adolescents 
trained in peer mediation use their skills. Your daughter is being asked to share 
her experiences as a peer mediator in a one hour focus group interview. The 
interview will be audio-taped so that no responses are missed. The tapes will be 
erased after they are reviewed. Your child's participation in this study will not 
affect her school grades in any way. 
The results of this pilot study will help peer mediation trainers improve 
their programs and will contribute to the ongoing research on peer mediation in 
North America. Your child' s participation is purely voluntary, she may withdraw 
from the focus group at any time, and strict confidentiality will be maintained 
throughout this study. 
Should you have any questions about this research, you may call me at 
992-8742, or Dr. Colleen Haney (960-5639) at UNBC. 
Sincerely, 
Martha Waldon 
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PARENTAL CONSENT FORM 
I have read the above information and I understand ---------------------
that my child's participation in this study is purely voluntary. My signature below 
certifies that I consent to my child's participation in this study and I acknowledge 
receipt of a copy of this consent form. 
Name of child _______________ Date _____ _ 
Signature of Parent/Guardian 
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APPENDIX B: TEXT PREAMBLE AND QUESTIONS 
Preamble 
Thank you for volunteering to participate in this focus group discussion. I 
am doing research on peer mediation as part of my Master's degree in counselling. 
I want to know if and how you have used your peer mediation skills and in what 
situations. This information will contribute to the ongoing research on peer 
mediation and will also help me develop the best possible peer mediation program 
for our school. Don't worry if your experiences are different from someone else's. 
Your information will be valuable to me no matter what it is. There are no right or 
. wrong answers in a focus group. It is just a group discussion in which people 
share their experiences. Listening to each other's experiences may remind you of 
something that you will wish to share. 
Reference to Mediation Skills 
Please look at the list of mediation skills in front of you. These are the 
skills that will be referred to in the focus group questions. I will read them and 
give you some examples to refresh your memories. 
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Discussion Questions 
1. How have you used your peer mediation skills at school? 
Does anyone have anything further to say about this question? 
2. How have you used your peer mediation skills in your social life? 
3. How have you used your peer mediation skills with family members? 
4. How have you used your peer mediation skills at work? 
5. Overall, how has your peer mediation training affected you? 
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APPENDIX C: MEDIATION SKIT..LS 
Listening for content and feelings 
Paraphrasing 
Asking clarifying questions 
Reframing issues in neutral terms 
Dividing up large issues and deciding which ones to talk about first 
Probing for interests 
Managing emotions 
Confronting 
Immediacy 
Summarizing interests into a goal statement 
Facilitating others in the brainstorming process 
Determining a way to evaluate an agreement 
